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Abstract. The paper examines metaphorical conceptual formations in contemporary English educational
discourse from the perspective of Conceptual Metaphor Theory. The paper claims that conceptual metaphors may
be indicative of different types of teacher-student interaction, in particular teacher- or student-centered learning.
The results of the research show that in contemporary English educational discourse, TEACHING is
metaphorically associated with TRAVELLING, PLAYING, ACTING, and COOKING, whereby the focus is on
both, the students and instructor, as characteristic of the student-centered approach.

AHHOTa].ll/lﬂ. B cratpe AHAJIU3UPYHOTCA MeTaq)OpI/I‘ICCKI/Ie KOHICIITYaJIbHbIC 06paSOBaHI/I$I B COBPECMCHHOM
AHIJIOA3BIYHOM  MIEAArOTMYCCKOM  AUCKYpCE C TOYKH 3pCHUA TCOpHUHU KOHI.[GHTyaJ'IBHOﬁ MCTa(i)Opr.
HpennonaraeTC;{, YTO KOHUCIITYAJIbHBIC MeTa(i)OpLI MOT'YT YKa3bIBaTb HAa PAa3HbIC TUIIbI B33PIMOZ[€I7ICTBPI$[ MCKIY
y4uTeNleM U CTyJeHTaMH, a HMMEHHO, Y4YWTelb- WIH CTYyJCHT-IIEHTPUpPOBaHHOE oOydeHue. PesynbraTh
HCCIICIOBaHMUS BBIIBIJIM, YTO B COBPEMEHHOM aHIJIOA3BIYHOM mefarormueckoM nauckypce OBYUEHUE
MeTahopUUECKH aCCOIMUPYETCs ¢ TAKUMH KoHnentamy, kak IIYTEIIECTBUE, UTPA/CIIOPT, AKTEPCKAS
NI'PA n KYJIMHAPUSL, B xome ocymiecTBICHHS KOTOPHIX B ()OKyCe HAXOIATCA M YUUTENIb, U yYCHHK, UTO
CBUACTCIILCTBYECT PO CTy}Z[eHT-HeHTpI/IpOBaHHHﬁ 1oaxon B 06y‘IeHI/II/I.
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Introduction. Linguistic studies of educational
discourse are growing in popularity due to the changing
nature of teacher-student interaction in the modern
world whereby the traditional role of the teacher as the
sole leader in the classroom environment is substituted

Literature Overview. The existing body of
linguistic research on educational discourse has mostly
focused on the definition of the term and delineation of
the participants of pedagogical interaction [6] as well
as a description of the distinctive features of classroom

by shared responsibility of instructors and learners [6,
p. 35]. In this regard, the analysis of the linguistic
organization of educational discourse from the
linguocognitive  perspective is instrumental in
understanding the nature of educational interaction in
addition to having applied linguistic implications, in
particular how the communication of the instructor and
the learner may affect positive student outcomes. The
present study aims to reveal conceptual metaphors
based on fragments of contemporary educational
discourse in an attempt to shed light on the specifics of
conceptualization of teacher-student interaction in the
modern English-speaking community.

discourse [2] and its possible violations [3]. The
exploration of metaphor in educational discourse has
been conducted from both a theoretical perspective
with a focus on metaphorical modelling of basic
concepts in educational literature [1; 4] and from the
applied linguistic standpoint [5].

The objective of the paper is to reveal
metaphorical conceptual models underlying teaching
and learning based on English educational discourse by
employing Conceptual Metaphor Theory. The
hypothesis of the present study is that conceptual
metaphors allow characterizing teacher-student
interaction as a teacher- or student-centered depending
on the metaphorical schemes involved.
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The research material and methods. The
research material is represented by fragments of video-
lectures taken from the Internet-resource “TED-talks”,
which offers a variety of resources on educational
topics, including teaching, parenting, upbringing, etc.
The methodology of the research encompasses general
scientific methods, such as induction, deduction,
analysis, and synthesis, as well as specialized methods
of linguistic analysis, in particular, the methods of
conceptual analysis, discourse analysis, and
interpretative-contextual analysis. The present study
employs integrative methodology, which allows
determining metaphorical conceptual models embodied
in the semantics of the lexical units referring to teaching
and learning. It incorporates two stages: 1) the analysis
of the lexemes, which disclose conceptual implications
indicative of TEACHING/LEARNING concepts; 2)
analogical mapping of the conceptual implications of
the concepts of the source domain of the conceptual
metaphor onto those of the target domain with the aim
of revealing metaphorical conceptual models
characteristic of contemporary English educational
discourse [9, p. 116].

Results and Discussion. In the present study,
educational discourse is interpreted as a type of
interaction, which occurs within educational space,
being determined by the status and role of the
participants of communication whereby the teacher and
the student are regarded as either the addresser or the
addressee of the communicative act [2, p. 65]. In
educational discourse, as a category of institutional
discourse, the addresser usually belongs to a learning
institution and has expert knowledge of the subject [6,
p. 45; 10, p. 25]. In this regard, educational discourse
can be defined as a type of communication between
teachers and students realized in educational
institutions of different kinds. The addresser as the
subject of educational discourse frequently initiates
interaction and knows how to establish contact with the
addressee or between addressees in order to
communicate certain information to them. The
addressee, or the object of educational discourse, is
either a participant or a group of participants who the
interaction is aimed at.

Educational discourse has several distinctive
features: there are participants of communication
whose social status is clearly delineated in the
community (teacher, tutor, academic advisor, student,
pupil, etc.); it is realized in a place that makes the given
discourse educational (school, university, etc.); it has
informally fixed values (e.g., education means success,
a poor mark is associated with slow academic
progress); it is characterized by definite strategies
aiming at the object; it can be realized in the form of a
dialogue or a monologue [2, p. 65]. The present
research goes a step further in its explanation of
educational discourse claiming that the latter is not
necessarily limited to the classroom (classroom
discourse) or learning institution  because
communication on educational topics can occur
anytime and anywhere. The results of the study indicate
that the fragments of TED-talks video lectures

delivered by professionals in the sphere of education
abound in conceptual metaphorical models. The class
of metaphors, which is under analysis in this research,
is LEARNING/TEACHING metaphors which are
interpreted from the perspective of Conceptual
Metaphor Theory, where these abstract concepts can be
presented in terms of other (usually more concrete) [8].
The group of conceptual metaphors based on humans’
experience with physical objects, their own bodies, in
particular, offering “ways of viewing events, activities,
emotions, ideas, etc., as entities and substances” is
known as ontological metaphors [8, p. 25]. In this
regard, TEACHING/LEARNING is understood in
terms of the PROCESS while TEACHER/LEARNER
can be SUBJECT/OBJECT, depending on the situation.
This metaphor is further delineated in terms of a set of
structural metaphors. In this regard, the concepts
LEARNING and TEACHING can be metaphorically
presented as structured activities that are easier to
explicate and understand [8, p. 25]. The first group of
structural metaphors distinguished in the present study
is TEACHING / LEARNING IS TRAVELLING. A
good example of this conceptual metaphor can be found
in the following fragment of a TED video-lecture on
teaching: Students never know what is going to be next
in this long but full of discoveries journey (TED).

The concept LEARNING in the target domain of
the conceptual metaphor is represented here by the
lexical unit students and is interpreted in terms of the
concept TRAVELLING verbalized by a word-
combination long but full of discoveries journey, which
constitutes the source domain of the conceptual
metaphor. The contextual-interpretive analysis allows
deducing the meaning of the analyzed fragment:
learning is regarded as a long journey full of discoveries
(e.g., new knowledge, experience, etc.). Based on G.
Lakoff and M. Johnson’s classification [8], the
analyzed metaphor can be referred to the class of
structural metaphors.

One more example belonging to this class is the
following: Children are different now. That is why
pedagogues have to know what it means nowadays
“teacher-student” interaction. You should feel yourself
like old experienced captains, who are looking for new
harbors for their vessels, which look different from
ones you owned twenty years ago (TED). The given
example actualizes the metaphorical conceptual model
LEARNING IS TRAVELLING whereby TEACHERS
(pedagogues) are understood as CAPTAINS (old
experienced captains) and STUDENTS (children) as
VESSELS. Hence, it can be concluded that in this
example, teacher-student interaction is interpreted as
the relationship between the leader (subject) guiding
the student (object). Similar to the captain who steers
its vessel on the sea, the teacher guides his/her student
towards a harbor that can be associated with new
methods, materials, knowledge, experience, etc.

The next group of metaphorical formations can be
grouped around the conceptual metaphor LEARNING
IS SPORT/GAME. Consider the following example:
Today learners perceive the English language not as a
whole undivided system, they rather stick for the rule of
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four domains: reading, listening, writing, speaking, due
to which the communicative competence is formed.
They play with them and always know what their trump
card is and what course leads to failure. And our
mission is to help find a balance on the level of each
leaner. In the given abstract, the lexical units learners,
the English language, reading, listening, writing,
speaking allow identifying the concept LEARNING,
which constitutes the target domain of the conceptual
metaphor while the lexical units play, failure actualize
the conceptual features of the concept GAME. Notably,
the lexical units trump card, course verbalize the
conceptual features of CARD GAME, which
constitutes the source domain. By projecting the
conceptual features of the source domain onto those of
the target domain we arrive at the conceptual metaphor
LEARNING ENGLISH IS A CARD GAME where
PLAYERS (students) play (learn) based on certain
rules knowing what their trump card, or strong point,
is. The analysis of this conceptual metaphor allows
interpreting the status of the learner as that of a subject
and the role of the teacher as that of an assistant (help
find a balance).

Another group of metaphorical formations is
united by the common source domain ART. The
following fragment of educational discourse can
illustrate  LEARNING IS ART metaphor: They
(students) want to get not only fluently pronounced
information, they want to feel teacher’s presence at the
classroom, your emotions, desire to teach them and
interest in them. To some extent they are spectators and
you are actors, who want them to attend your show one
more time with no less interest (TED talks). In the
example above, the lexical units spectators, show allow
identifying the concept THEATRE (ART), which
constitutes the source domain, revealing the conceptual
metaphor TEACHING IS ACTING where TEACHER
IS AN ACTOR, STUDENT IS A SPECTATOR, and
CLASSROOM IS A SHOW (THEATRE). The roles of
the student and the teacher in this context can be
determined as an object and subject respectively.

A group of metaphorical formations analyzed in
English  educational discourse testify to the
LEARNING IS COOKING metaphor. Consider the
following fragment of a TED video-lecture: Raise your
hand who enjoys eating flavorless food... Surely,
nobody. The same is with learning. ... my work
experience was like learning how to add, combine,
interchange and avoid different means of learning,
methods, strategies and all this contemporary
educational stuff. For you to be more understandable it
was like a cooking show — a lot of small watchers, who
were divided into three groups: the first one — they
understand my recipes and sometimes did very good;
the second one — they just liked watching me. At least
they have to do something at school; the third one — my
recipies were really complicated for them.... With time
I found the way out — we have to cook together and first
of all we have to add love to each dish. Only in this case
these small gourmets will be satisfied with the process
and you with the result (TED).

The example above allows revealing a conceptual
structural metaphor LEARNING IS COOKING,
whereby the conceptual implications from the source
domain COOKING are transferred to the target domain
LEARNING. The process of cooking is part of
everyone’s routine, that is why explaining the abstract
process of learning in terms of cooking is much more
understandable. It coherently structures the relations
between the participants as a set of conceptual
metaphors: TEACHER IS COOK, STUDENTS ARE
GOURMETS, who taste EDUCATIONAL STAFF as
FOOD/DISHES. Hence, an instructor has to employ
various methods and strategies, or RECIPIES, in
teaching students, what is more, ideally, teachers and
students have to “cook” together to make the
interaction in the classroom (COOKING SHOW) more
interesting and effective. Thus, the analysis of this
structural metaphor indicates that a teacher is a subject
who chooses and offers educational resources for
students as the object of the educational process.

Conclusions. In summary, the analysis of the
outlined conceptual metaphors allowed us to conclude
that in the contemporary English-speaking community,
TEACHING/LEARNING is viewed as a process,
which  has  participants  (SUBJECT/OBJECT)
interacting with one another whose positions are not
fixed. Notably, the linguocognitive analysis of the
above conceptual metaphors points at the status of the
learner as that of a subject / object whereby the role of
the teacher is usually that of a guide or assistant who is
always ready to help, offer necessary materials, etc.
Overall, the conceptual metaphors identified in the
present study testify to the changing role of the student
in the academic environment who is no longer viewed
as a passive object that can be manipulated but rather
as an active participant and contributor to the
pedagogical process. Further studies in this direction
could aim at revealing other types of conceptual
metaphors in contemporary English educational
discourse and determining their role in the
conceptualization of learning and upbringing in the
modern English speaking community.
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PECULIARITIES OF UNDERSTANDING THE CONCEPTS OF “MERCY, COMPASSION,
COMPASSION” / “MERCY, COMPASSION, SYMPATHY” BY STUDENTS

Ilonpaoyxuna IO.0.
CMYOeHmMKA-MA2UCmp axyibmema UHOCMpanHolx s3vikos BITIY

OCOBEHHOCTH MOHUMAHUA MOHATHA «MUJIOCEPJIUE, COCTPAJIAHUE,
COYYBCTBHUE»/ «<MERCY, COMPASSION, SYMPATHY» YHAIIUMUCA

Summary. The article is devoted to the study of lexical units which are close in meaning “mmnocepsue,
COCTpajilaHue, COYyBCTBHE / mercy, compassion, sympathy” in two languages. The aim of the study is to identify
differential signs in these synonyms, and also the level of awareness of students about units which are studied. The
new of the work is that for the first time a study of lexical units with close meaning in the English and Russian
languages was carried out, their differential semantic features were discovered, and the degree of understanding
of synonyms by schoolchildren were revealed. The result showed that modern students do not understand these
units correctly, which led to the development of theoretical and practical material that provides a more correct
understanding.

AHHOTa].[l/Iﬂ. Cratbs IIOCBAIICHA HMCCICAOBAHUIO JICKCHMYCCKUX CIWHHUIL OMM3KHX II0 3HAYEHUIO
«MHJIOCEpJIHe, COCTPaJaHne, COUYBCTBUE/MEICY, compassion, sympathy» B JByX si3bikax. Llenbro uccaenoBanus
SABJIACTCA BBIABJICHHUC I[I/I(l)(l)epeHI_[I/IaJ'IBHBIX MPU3HAKOB B CHHOHUMAX, a TAKKEC YPOBCHb OCO3HAHUS IIKOJIbHUKAMHU
N3Yy4aCMbIX CANHULI. HoBu3zna pa6OTBI COCTOUT B TOM, YTO BIICPBLIC OBLIO MMPOBEACHO UCCICAOBAHUEC JICKCUYCCKUX
CAUHUIL] C OJM3KMM 3HAYEHHEM B aHIVIMICKOM H PYCCKOM A3bIKAaX, BBIABJICHBI HUX Z[H(I)(I)CpeH].[PIaJ’IBHBIe
CECMAaHTUYCCKHE TPU3HAKU, 4 TAKKEC CTCIICHb IMOHUMAaHUA CHMHOHUMOB HIKOJIbHUKaAMMH. HOJ’Iy‘ICHHLIﬁ pe3yabpTaTt
IToKasall, YTO COBPEMEHHBIC yUaIIUECA ITOHUMAIOT YKa3aHHBIC €IUHUIIBI HCKOPPEKTHO, YTO IIPUBEJIO K pa3pa60TKe
TCOPETUICCKOr'0O 1 MPaKTUYECKOro Marepuala, o6ecneqHBa}omero Ooiee KOPPEKTHOC IMTOHUMAHUE.

Key words: munocepoue, cocmpadanue, couyecmsue, mercy, compassion, sympathy, seme, synonym, an
ordinary consciousness

Kniouegvle cnosa: munocepoue, cocmpaoarnue, cowygcmasue, mercy, compassion, sympathy, cema, cunouum,
0bblOeHHoe co3Hanue.

«OmHM  yYeHBIE ~ CUMTAIOT  00sA3aTeIbHBIM 1) OHM30CTh IIH TOXKIESCTBEHHOCTh JICKCHUYSCKUX
MPU3HAKOM  CHUHOHUMHYHBIX  OTHOIIEHUH  CIIOB  3HA4YEeHMIi;
0003HaYCHHUE MU OJTHOTO H TOTO XK€ MOHsATHsA. [pyrue 2) TOJNBKO TOXIECTBCHHOCTh  JICKCHUECKUX
OepyT 3a OCHOBY BBIJICJICHUSI CHHOHMMOB WX  3HA4YCHWIA,
B3aMMO3aMEHIEMOCTh. TPeThsl TOUKA 3pEHUST CBOJIUTCS 3) Onm3ocTh, HO HE  TOXICCTBEHHOCTH
K TOMY, 9TO PEIIAIOIINM YCIOBHEM CHHOHUMUYHOCTH  JIEKCHYECKHX 3HadeHwin» [2, ¢.10].
MpH3HAeTCd OMM30CTh JIEKCHYECKHUX 3HAYEHHUIl CIIOB. Hean HCCJIeJOBAHUS — BBISIBUTH
IIpu 5TOM B KauecTBE KPUTEPHS BBIJBUTACTCS: muddepeHIranbHbIe MIPU3HAKU CHHOHHMMOB
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